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Abstract

The subject of this paper is the use of metacognitive strategies in the teaching of
Listening Comprehension in Greek as a second language. After a literature review which
outlines the main domains of the current research on metacognition in second language
oral comprehension, the empirical research that has been carried out is presented. The
Metacognitive Awareness Listening Questionnaire (Vandergrift & Goh 2012), combined
with an LC test, were applied on adult learners (N = 213). The research results showed
that metacognitive strategies are correlated with the students’ performance in all
language levels. G2 teachers also consider metacognition important in LC.

Key-words: metacognition, listening comprehension (LC), strategies, Greek as a Second
Language (G2)

1 Ewoyoywka

H axovotikn mpocAnymn o€ o YAOGo, unTpikn 1 GAAN, givat depyacio TtolvdidoTorn,
00 LTOPOVGALLE VO TNV TOPOUOIUCOVLE LE L0, EIKOVO GE KOAELOOGKOMIO. LVUVOEETAL LE TN
QOVNTIKN KOl TN QOVOAOYIQ, TV UV, TNV EUTELPIQ, TNV TPOTYOVUEVT] TOMTIGUIKY KO
TPOYUOTOALOYIKY] YVDGN, TOV TOPAYOVIO TOV (yYOVS, OTPOUTNYIKEG KOTOVONONMG Kot
dtoyelptong Tov VoNUaTog. X pia Tpoomdbelo cOVOECTG TOV TOPAUETPOV OVTMV, OAO Ko
peyoAvtepn éugoaon dlvetar amd t debvn €pevva otV avamTLén TG UETAYVAOONG, M
omoio @oaiverol TG GVUPAAAEL OCNUOVTIKA oTN dOunon g 6e&10TNTOS TG OKOVGTIKNG
Katavomone. Me 1ov 6po HETAYVAOOT|, EVVOOVLE £0M TNV OKOVGTIKY| ENLYV®OOT), ONAadT TO
OGLVEIONTO YEPICUO TOV UNYOVIGU®OV TOV EUTAEKOVTOL GT O10d1KOGI0 TG AKPOAOTG, LE
evepPYO GUUUETOYN TOV EKTOOEVOUEVOV.

210 medlo g 0evTEPNG YAMOOWG, Yo OekoeTieG emkpdtnoe o pobog TG M
Katavomon mpogopikov Adoyov (KITA) elvar oavtovomtm wor 1 6e&omta  dev
OVTILETOMIOTNKE 1G0T GE GYEOT LUE TIG KOOEAPES) OeELOTNTES, TV KOTAVONOT| YPOTTOD
Aoyov (KT'A) kou v mapaywyn mpopopikov (ITITA) kor ypamtod Adyov (ITTA), pe tig
omoieg motOc0 Ppioketon oe katdotoon demidpaocnc' (BA. Ipagnua 1: oe oplovtio
dEova Otemdpovv ot deldTNTEG TPOEPOPKOD KOl YPOTTOL AOYOL, OE KAOETO Ol
TPOCANTTIKEG PE TIG Tapoywykég de&totnTeg, PA. kot [Tavteddyiov 2017: 53). Avribeta,
1 OKOVLOTIKY KOTOVONOT TAPOUEANONKE Kot EPTOGE VO ATOKOAEITOL «XTAYXTOTOVTO) TMV
yAooowav degtottov (Cinderella skill, BA. Vandergrift 1997, Osada 2004).

' T mapdderypa, 1 Sienidpaon petald KoTavonong Kol Tapaymyrc TPoPoplkod AGYov S1aUop@dveL T
de&1ora g cuvopuriog (Council of Europe 2001: 73-82, Council of Europe 2018: 83-92).
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[Ipogopucdc Adyoc
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[IpooAnmricég Hopaywyucg
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Ipamtoc Adyog

Cpaonpua 1 O YAmwootkéc 0e816TNTES Ko 01 PETASD TOVG OLEMOPAGELS.

IMuepa, otn debvn oknvi o pobog avTdg ExEL AVOTPOTEL: 1 KATOVONGN TPOPOPIKOD
AOYOL GULYKEVIPAOVEL TAEOV ONUOVIIKA TO €VOPEPOV o€ €mMmedo  £peuvag Kot
dwaokaiiog. Xto medio g E2, m oefidmmra €xer mAéov evtaybel o€ avolvtikd
npoypappato?, oe ddakTikd eyyelpidia kot oe Ofpata eetdoemv yio TV amdkTon
motonoinong. Ilapd ta @owvopeva, n KIIA moapopével ovclactikd oyvonuévi: 1
EVOOYOANGOT HE OLTIV OTO EKTOLOEVTIKO LAMKO OTOYXEVEL TEPIGGATEPO GE OEOAOYNON,
OTOTIKY, Ol OULVOMIKY, Kol AYOTEPO OTNV KOAMEPYEWL TNG WEGO Oomd OYXEOOGUEV
OaoKaAio, HE OMOTEAEGUO VO OVOTTTUGGETOL 0o THv ameidn ¢ e&étaong (PA. kot
Vandergrift 2007: 191, 199), dev €yet yiver dnhadn akdun capés nog n KIIA elvar pua
de€otra 010dE . Tnv dmoyn AT TEKUNPLOVEL TO YEYOVOS OTL Ol dPAGTNPLOTNTES TNG
KIIA mov mepihapfavovv ta mepiocotepa eyxepiow g E2 evidocovtar 6tovg 16100
TOMOVG ACKNoEWV OV TTpoopifovtol Kot yio TNV a&loAdynon, Yopig oTddlo TPy 1 HETA
mv axpodoon (PA. Tavteldyrov 2017: 88-92). Kot avtd, mapd 10 yeyovog 61t cuvavtdpe
TEPIMTMOCELS EKTAOEVOUEVOV UE OVAYKT] EVIGYLOTNG GTNV KATOVONGT TPOPOPIKOD AOYOL N
YEVIKOTEPAL OTOV  TPOPOPKd AOYo. TEtoleg TMEPWITOOEL GLVAVINGO  OVOADOVTOG
oTOTIOTIKG To €EgTaoTIKG amoteAéopato pobnt(pyov tov INEI™ tov AIIO (2014, N =
116). Tig emdoOoelg EEATOMKEVUEVOV TEPITTOCEMY UE avaykn evioyvong gite otnv KITA
glte oTOV MPOPOPIKO AOYO GUVOMK(, OMEOWCO HE OTOMIKE OSlaypappato Omws To

2 BA 1o Avodwtikd  IIpoypdupota tov KEI  (Evotafidng k.6 1998,  Aviovomoviov
2000, AvtovorovAiov, Mavapn & Boywtlidov 2001, Evotafiddng 2001, Avtewvoroviov, Boyatlidov &
Toayyoidng 2013, Avtovorodrov & Boylatlidov 2013), tov [Havemotmpiov Abnvav (Kovtdog k.é. 2002,
laxdpov & Mrélia 2004), oo ZNET (AreEavopn k.a. 2010, Takovda k.&. 2014).
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axorovba (I'pagnpata 2, 3), to omoio TPOTEIV® Yo Tr SEPELYNON TOV OAVAYKOV TOV
podntov g E2 og 0An ) didpkela tov padnudtov ové Tokté S1acTHaTa.

Kmduodg e&etalopévov 20140604*

lNowoown 13,75 KIIA
Entyvoon
11,25
25,75 22,00

A IIIA

Cpaonpa 2 E&eralopevn/og pe avaykn gvioyvong otnv KIIA

Kwdwog eEetalopévov 20140608*

22,00
INwoow Entyvoon KIIA

9,00

I'péaonpa 3 E&eralopevn/og pe avaykn gvioyvong otov Tpo@opikd Aoyo (KIIA, IIIA)

Amo v 1010 gpevvnTikn Sodkacio dSlomioT®ONnKe eniong OTL 1| GLOYETION UETOED TNG
KIIA kot tov AoV YAoKV deSlottov tetvel va glvar vynin. H emidoon oty
KIIA Bpioketatl oe vYnAn GLGYETION LE TV EMLOOGT GTNV KATAVONGT YPOTTOH AdYOL Kot
MV TopaymY Tpo@optkov Adyov (r = 0,73), aAhd Kot pe ) YAwoowkn eniyvoon (r =
0,70). Axoéun vynrotepn givar 1 cLGYETION Ue TV TP ywYN Ypartov Adyov (r = 0,76),
Kol TOAD VYNAN M ovuoyEtion pe tov teMkd PBabud (r = 0,90), pe deiktn GTATIOTIKNG
onuoavtikémrag p = 0,000. H KITA ddvator emopéveg vo ennpedlel GUVOAIKA T
yAwoowkn| katdktnon (ITivaxag 1, PA. ko Hoavteddyrlov 2017: 146-147).
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KIIA | KTA | ThAowoowm | TITA IIIA | Telwkog
emiyvoon Badpég
Pearson o - o - ok
1].733 .700 762 731 901
Correlation
KITA
Sig. (2-tailed) .000 .000 .000 .000 .000
N 116] 116 116 116 116 116

**_Correlation is significant at the 0.01 level (2-tailed).
Mivexog 1 Zvoyétion g KIIA pe Tig Ghleg 6eE10TnTES

EmuwAéov, n mpotepardomta ¢ KIIA ommv emkowvovia évavit Tov GAA®V
YAOOOIKAOV 0e&l0TNTOV TPOKLATEL OO TIG OMOVINGES GE GYETIKO EpAOTNUA TOL £0eca
0T0 TAQIGlI0 NG £€pevvdg pov, oto omoio amdvinoav 133 dwackopevor kot 40
OACKOVTEG TNV EAMNVIKY|, TPOKPIVOVTOG TIG TPOPOPIKES de€10TNTEG KO dwaitepa TNV
KIIA (BA. Toavteddyriov 2017: 143-144).

AmOTOCEIS OTMOS OVTES e 00N YNOAV GT1 SEEAYWOYN TNG EPEVVOG TOV TAPOVGLALWM
o€ avtd T0 ApBpo, N omoio amOTEAEL ONUAVTIKY TAELPE TNG SLOTPIPNG HOV. XTIC EVOTNTES
mov aKolovbovv, Ba yaptoypaprcm BipAoypagikd to {ATNUA TNG HETOYVAOONS TNV
aKpoaon NG SeVTEPNC YAMGGOS Kol B TapPOVGIAGm £PEVLVA TOV APOPE TNV EPUPLOYN
LETOYVOOTIKOV GTPATNYIKOV GTNV 0KOVOTIKY Katovonon s E2.

2 Biproypagikn emokonnon
2.1 H axovotikn exiyvawaon otn 0e0TEPT YADdTOO

H xoAMépyeia axovoTikng emtyvoong ot dgvtepn yYiAwooo (I'2) amotélece medio
épevvag Kupiog amd 10 1990 ko petd (O’Malley, Chamot & Kupper 1989, Vann and
Abraham 1990, McGruddy 1995, Thompson & Rubin 1996). Epguvnnkav otpatnyikéc
avteToniong svoyepswv (Hasan 2000), 6mwg 1 AMym ewvoroyikmv evoeitewv (Harley
2000), kou £€ywve OLOYETION TNG METOYVAOONG HE TNV €mO00T KOl TN O00KTIKN
peBodoroyia (Hsueh-Jui 2008), pe ovvepyatikéc teyvikég (Ferndndez-Toro 2005), pe
OTOUIKA YOPOKTNPLOTIKG, LE TIC AVTIMYELS TV pobntdv (Graham 2006). Meiet)Onke o
pPOAOC NG avatpo@odoTnong Kot g un pntig (implicit) amdkTnong oTpaTNyIKOV
(Graham, Santos & Vanderplank 2008) kot avalnmOnkov tpoémor vo swooyBel M
petayvoon ot dackorio omd veapn nikio (Harris 2007).

Tovg epguvntég amacyodAnce wWwitepa 10 av 1 €£OKEIMON HE UETAYVOOTIKEG
oTpaTNYIKES Asrtovpyel Pondntikd oe dha ta emineda yAwoooudOeiog (PA. Vandergrift
1997). 'Epgaon £xet katd kapots dobel oto enimedo towv mpoympnuévev (Graham 2003,
Renandya & Farrell 2011), vrdpyovv wotdéco eumepikd dedopéva mov otnpilovv
dwackaAio otpatnyikav oto apydpro (Wilson et al. 2011, Guan 2014, Lotfi, Maftoon &
Birjandi 2016) kot to péco eninedo (Bidabadi & Yamat 2011, Amirian & Farahian 2014,
Borhany, Tahriri & Tous 2015, Yeldham 2016).
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Me v avantoln oTtpatnyik®v oxeTileTol TO QOIVOUEVO TOL Ayyovg Kotd Tnv
akpoéaon. H aviyvevon tov, n avaltnon tov anyodv Kol 1oV TpOT®V €TIAVCNG TOV
npoPAnpatog eEetdonkay guneptotatopéva and tig Young (1992) kot Vogely (1998)
Kot akoAovONce oelpd pehetdv. To dyxog mov mpokaAeital amd Ty aKpoOaon dokpiveTat
and 10 yevikd pobnowakd dyyoc, petpdtar oe dAAn kAipoko (Foreign Language
Listening Anxiety Scale, FLLAS # Foreign Language Classroom Anxiety Scale, FLCAS,
Horwitz, Horwitz & Cope 1986), yiveton avtikeipevo mapatipnong o€ mepiPaiiov TaENG
KOl O€ TPOYUATIKEG EMKOWVOVIOKES TEPIOTACELS, GLOYETICETOL PE TNV awTOTENOIONON
(Kim 2002), ™ pntpwn yAdooo kot GAla atopikd yopaktnpiotikd (Elkhafaifi 2005),
aviyetoniletor pe 1 ypnon ontikdv pécwv (Arnold 2000) kot oTpaTNYIKOV
(Mohammadi Golchi 2012, Xu 2012, Serraj & Noreen 2013, Zhang 2013).

[dwitepo  evdlo@épov GTO YMPO 1TNG TEPOUATIKAG EPOPUOYNG  OTPOUTNYIKAOV
napovotalel 10 gpevvnTikd €pyo tov Larry Vandergrift, mov cvvdvace 1 peAén
LETAYVOOTIKAOV OTPOTNYIKOV aKpoOaons pHe dgdopéva g wouyoyAwoscsoroyiag. O
Vandergrift dtatommoe v dmoyn 0Tt 11 akpOAoT) GUVICTA AO UOVY TNG IO TTPATHYVIKH
owokaacio. oounons onuaciogs (Vandergrift 2007: 198) kot pehétnoe toug TpOTOVS LE
TOUG Omoiovg O HaONTNG NG OeLTEPNS YAMDOOOG OLELKOAVVETOL OO OTPUTIYIKEG
TPOKEWEVOL Vo uabel va axodel, Le OTMTEPO GTOYO VO KATOPOMGEL v akxodel yia vo.
naber (Vandergrift 2004). Madli pe toug cuvepydteg Tov, KatéAn&ay ot SIUOPP®OT| TOVL
petayvootikod  gpotnuatoloyion  MALQ (Metacognitive Awareness Listening
Questionnaire, Vandergrift, Goh, Mareschal & Tafaghodatari 2006, Vandergrift & Goh
2012), mov oTOYEVEL OTO VO JOMOTMOCEL G Moo Pabud o1 EKTAOELOUEVOL E£YOVV
ovveidnon mg dadikasiog g KITA kot propodv va ™ pvBuicovv, eEetdlovtoc mévte
petafAnTéG: Tov TpOmo emiAvong TV TPOPANUATOV KaTavOnong, TOV GYESCoUO NG
OKOVOTIKNG OOKOGIOG Kot TNV ovToa&loAdynon Tov akKpooTh, To oV UeTappdlet
QLTOHOTO OTN UNTPIKY], OTOMIKO YOPOKTNPIOTIKG OT®MG AGyY0G, OVTOTEMOIONON Kot
dwumpnon g ovykévipoons. H epapuoyn oty ayyhkn og I'2 €oeie otatiotikd
onuovtiky oyéon petald oKovoTiKNg emiyvoong kot emidoong oty KITA kot
ovveyiomke o€ dALEC YADOOOESG (YOAAIKA, 1IOTTOVIKEL, YEPLOVIKE).

AAleG 1EBOOOL KOAMEPYELDG TNG UETAYVOOTIKNG GULVEINTOTNTOG €ivon 1 1éB0d0g
CALLA (Cognitive Academic Language Learning Approach) towv Chamot & O’Malley
(1990 «.&.), n omoia ePapUOCTNKE £ite AMOKAEIOTIKG, €ite cLVOVACTIKA pe To MALQ kot
n nébodog LSI (Language Strategies Instruction) tov Siegel (2014).

2.2 Metayvaon: O avtiloyog

H otpamywn dwaockario g KITA déytnre addendAinieg embéoelg oty Tpoonddeia
dudoong g H molepikn avty éxer kataypogel oe oepd apBpov kot omavnOel
avtiotoyo otig oeldeg tov ELT Journal, ol omoleg PETOTPETOVTIOL YO Ll TTEPIOOO GE
nedio péyms. To 2000 o John Field, mov mpoomaBel va Saddoel T oTpATNYIKA
TPOcEyyon TG Katavonong, oéyetor emibeon and tov Tony Ridgway (2000a, 2000b),
omad0 NG KEWEVOKEVTIPIKNG, OV VITOGTNPILEl TG 01 oTPATNYIKES OV elvar ddaies. O
Field (2000) amovtd pe évav otiyo g ayyAidag momtplag Stevie Smith, “Not waving but
drowning” («de youperodoe, mviyotavy), avAQEPOUEVOS GTNV OVAYKN VO UMV OLPT|GOVLE
TOVG HOONTEG HOG VO «TTVIYOUV» GTIV TPOCTAOELN TOVS Y10l KOTOVOTOY| KOt TOTOOETMVTAG
NV ovTimoAn TAELPE 6TO TAIGLO TOV CLUTEPLPOPIGHOV. Ot SPMVIEG KOPLOOVOVTAL Yo

982



AN wa eopd, otav datvrmveTat and Toug Renandya ko Farrell (2011) 1 dmwoyn 6t
e€olkelmon HE HETAYVOOTIKEG OTPOTNYIKEG TPOKOAElL OVOYEPEIEG OTOVS APYAPLOVG.
ExdnAdveton véa S1éveln, otnv omoia T oTPATNYIKN aKPOUoT EKTpocmmovv ot Siegel
(2011, 2012) ko Cross (2012).

Ot dwpovieg YOp® amd TI§ HETAYVOOTIKEG CTPATNYIKES TPOKAAOHV MGTOGO YOVILO
dthoyo. Xto  OMUOCIEVUATO, 7OV  AKOAOLOOVV, TOPATNPOVUE EUTAOVTICUO TNG
OTPATNYIKNG OWOCKOAlOG pHeE TN pHeAétrn mAevpmdv mov glyav toviotel amd TNV
avtoopevn migvpd. Ot Vandergrift xor Baker mpoteivouv 1o 2015 pio oMotiky
Beddpnon TG 0KOVLOTIKNG Katavomons, ovvegetdlovrag (nmuote TPOCANYNG Kot
YAOOOIKNG KATAKTNONG, POVNTIKNG/emvoroyiog Kot AeEihoyiov kot akolovBovv dpbpa
7oV KvohvTal 6€ avaAoyn Katevbvvon).

3  Epmeapwi) épegova
3.1 Epwtijuotoa, epevovytia epyoleio

H épevvd pov oto cOVOAd TG meplédafe o oelpd amd EpMTNUATO, HE GTOYO TNV
evpOtepn Swypaer] tov mediov ™ KITA yia v E2. Xto mapodv apbpo acyorovpon pe
exetva mov oyetifovron pe To {fTnpo TG LETOYVMOONG:

1. H vyn\/xapunAn enidoon omv KIIA tov svilikov ekmodevopevov g E2
teivel va oyetileTon e TNV OKOVLOTIKN TOVG E€Miyvmor; AV Vol GE TOlo/Toln
eminedo/enineda yhwoooudoelog;

2. Evtdoocovv ot ekmodevtég kot ot ekmoudevtpleg g E2  petoyvootikég
OTPATNYIKES GTO SOOKTIKO TOVG PEMEPTOPLO; AV VL, TOLES;

Ta epegvvnTikd epyoreio NTav €va EpOTNUATOAOYIO YO TN JEPELVNON OTOUKAOV
YOPOKTNPIOTIKAV, OTOCTAGHATA TPOPOPIKoD Adyov dwPabucuévo oe tpio emineda
vhAooooudBswog (Al-A2, Bl, B2-I'l), mdveo oto omoic oxedldotnKov OCKNGELS
OKOVOTIKNG KaTavonons, 1o MALQ, mov mopouslictnKe GTOVG LETEYOVTIES GTNV EPELVA
oT0 EAMVIKA Kol To oyyAkd, Kol €vo ep@Tnuatoddylo ekmodevt(pyov g E2, pe
EPOTALLOTA OVOLYTOV Kol KAEIGTOL TOHTTOV.

Enéynkov mpog axpdoon Keipeva HE  KOWOVIKA KOl  oLVOISOMUOTICG
YOPOKTNPIOTIKA oL avakoAoLv pvhues. Tlpokertor yio avbeviikd aenynuatikd Adyo
(ovvevtedgels petavaotav amd v ekmouny «Ot @LAEG TS ABNvacy), e Ta oTot el TG
TPOPOPIKOTNTOC: TOVGELS, OVOOIKN/KOOOdIK TAo NG Q®VNG, obviunon Aégewv,
aAlayéc mpoocavatoAouod 1 pudpod optiog, vmapén ewtepikdv BopvPwv. To Bépa
NTOV OKEIO Y10 TOVG HETEYOVTEG KOt EMETPENE Evay Pabud cuVOGOMUOTIKNG TOVTIONG LE
TI§ 10TOpiEG TOV aENYNTOV péca omd Kowd Pudpata: oAAayn YOpaS, OmacyOAnong,
OVOKOMEG TPOGUPUOYNG, POTCIGUOS, EMAPN HE KOVOUPYLO KOLATOVPO Kol YAMGGO,
npoonadeia Yo Pedtioon tov Opwv (ong. Emdéydnke tpopopikcdg Adyog LETAVAGTMOV L
VYNAO eminedo YAwoooudOelag ovii ATOoTAGUATOV AGYOL PUGIKMY OMUANT®V, UE CTOYO
™ SmoMTIcUKOT T, OAAG Kot TV evBdppuven Tov epotdpevov. H Bepatiky ntoav
Kown yw Olo to eminedo yA®wooopdOelng, pe OTOYO TO OTAOOKO «YTIGUYO» TNg
KATavoOnong HECH TV S1000YIKAOV ATOCTAGHATOV.
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‘Eva coPapd (o mov té0nke kotd v mAotikn ftav 01t n e&étaon oty KIIA
npobmobéter ) de€iotta g KI'A, cvuyvd og vynAd eninedo. Eiyo cuvavtnost cuvageig
npoPinuatiopovg (Field 2002: 244, Vandergrift 2007: 192, Vandergrift and Baker 2015:
400), yU avtd 1O EPOTNUOTO EKPOVNONKAV TOPpAAANAO pe TNV avdyvoorn tovc. Ot
OOKNGELG NTOV KALAKOOUEVNG SVOKOALOC.

Aéko omoomdcpote SOKIUAGTNKOV TIAOTIKG G€ TOEELS OLOPOPETIKMOV EMUTEOWV.
Epappodotnre n pnéBod0og e GUUUETOYIKNG TOpATPNONG, OTNV omoia vInpEa TANP®G
petéyovca (complete participant). H doxwyn dev elye yopoktipo e&étaong, oAAG
JlEPELYNONG TOV SVOYEPEIDV HECH OLEMIPACTIKNG oKkpoaong (interactive listening).
Téhog, dwpopeadnkav tpio Safodcpéve okovotikd omoondopata e to akdAovda
YOPOKTNPLOTIKG?.

1° keipevo

2° keipevo

3° keipevo

ApOpog Aéemv / 100/ 186 294 /520 249 /479

ovAhafav

Avdpkewn 049" 135" 1'48""

Aggrhoyucn SVYKEKPIPUEVO AeLhOYL0 — apnpnuévo reErhéyo

TOATAOKOTNTO pe Aéve, pévm, o, Aéyopan, TPOPAN O HETAVACTNG, KOTOVONOT),
aKoV®, TAW/TNyaive, pOTGLoHOV, g Bupdpon  [dexaetio, awmveg, Exovv
HOVGIKT, UNYOVIKOG KoL TAPO TOAAG evraytel, Pabiég piiieg

Mop@oouvtakTiKl] |amhég dopég — ovvleTes dopég

TOATAOKOTNTO MO otV €KTN, glya épBet 1o 2000, Yo [6G0 mEPVAY Ta YPOVIA TOGO

glplot EPTALLOL YPOVAY,
LoV apEcovv Ta apdéia

va épBovpe, apyioa va
myoive

Totevm Ot Oa,
0élel ypoOvo, EVD €0G TOL

INowoowiég Tpaerg

aVTOTOPOVGIO,
TPOTIUNCELG

QLTOTOPOLGINO,
apNyNoN, TEPLYPAPN

aQnYNoM, AVAALCT Kot
epunveia, TpoPfAéyelg

XopaxTnpioTika
TTPOPOPIKOV LOYOV

EMGVPOELS TNG POVIG,
TOOGELS, ETOVUAYELG

EMGVPOELS TNG POVIG,
TOOGELG, ETOVAAYELG,
eEmtepkoi B6puvPor

QLEOUELDTELS pLOLLOV OpIAiaG,
OALOYEG TPOGUVATOAGLLOD

MMivoxog 2 XopoxTnpioTIKG TPOPOPIKAV KEIPEVOV TPOS aKPOao)

4 X10TI0TIKY] OVAAVGT TOV dEd0PEVOV

3 ToL T YOPOKTNPIOTIKG GVTE KOL TH GUGYETICT] TOVG LE TO eninedo dvokoliog, PA. kot Révész & Brunfaut
2013. Tw ™ popeocvLVTOKTIKY ToALVTAOKOTTA avd emimedo, PA. KEI, ITiotonoinon EAAnvoudOeiog,
http://www.greeklanguage.gr/certification/sites/greeklanguage.er.certification/files/grammar.pdf.
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Ymv épevva petelyav thEelg tov Awaockaieiov Néag EAAnvikng, tov XNEI, 1tng
opybvoong «Metddpaong» kot tov  mwpoypdupotog «Odvecéacy. To MALQ
oLUTANPOONKE TANP®G amd 213 dtopa. Ot ekmodevopevol elyav mokileg TpoeredoELS,
unTpKn yAwooo, nikia, dwdpkelo dtopovig oty EALGda (BA. Tlavteldoylov 2017). H
£peuva EPAPUOGTNKE GE OAN TNV €KTACT TNG Omd péva Yo vao, amo@evyBel emidpacn ota
ATOTEAEGUOTO OO TN UETAPANTH TOV VIOKEWEVIKOD Ttapdyovta (BA. ko Bozorgian &
Pillay 2013: 119).

Oocov agopd ™ oyéon HETOED €MIdOONG OTNV OKOVGTIKY KOTOVONOT Kot £TI000NG
oto MALQ, dwmotodnke 611 mapovsialovv deiktn ovoyétiong 0,43, e OTATIOTIKY
onpovtikdmra K4t tov 0,01. To onpavtikdtepo gupNUA NTOV OTL TOL ATOTEAECUATO TG
EPEVVOG OELYVOLV GLGYETION HETOED EMIOOOTG KO LETOYVMGTIKNG GUVEWONTOTNTOG GE OAL
to eminedo eAAnvopdOelog. Xto emimedo tv apyapiov (Al-A2, N = T77) n
ovvdlakvpavon givail r = 0,39, oto péco eninedo (B1-B2, N = 118) givar r = 0,35 kot 610
npoywpnuévo eninedo (I'l, N = 23) givar axodun vynAdtepn, pe deiktn cvoyétiong r = 0,6
(Tpapnuoata 4, 5, 6).

Listening Performance

1 T T T T T
60.00 7000 80.00 90.00 10000 11000

MALQ

Cpaonpo 4 Enidoon otnv KIIA vs MeToyvmoTiKi] 6UVEINTOTITO 6T0 £Mimedo Al1-A2

Listening Performance

O Observed
304 O ®Oo 0®Woo 00 — Linear

T T T T T
2000 4000 60.00 80.00 100.00 12000
MALQ

Cpaonpa 5 Enidoon otnv KIIA vs MetoyvomoTiki ovveldnTtotTo 610 eninedo B1-B2
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Listening Performance

ser
304 o o o0 o o9 o — Linear

2 T T T T
70,00 80.00 90.00 100.00 110,00
MALQ

paonpa 6 Enidoon otnv KIIA vs Metoyvmotiki ouveldntotnto 610 eminedo I'1

[To ovykekpéva, amd T15 petaPintés mov eetdlovion oto MALQ, Oetkn
ovoyétion pe v emidoon oty KIIA mapovsialovv otr otpatnyikés emilvong
npoPAnudtev pe deiktn ovoyétiong r = 0,22, evd apvnTIK GLGYETION 1| CTPATNYIKN TG
avtopoTNG petdopaons pe r = -0,34 kol T ATOpKA XOPOKTNPLOTIKA (dyyoc, EAdenym
avtonemoinong) pe r = -0,21. H ovoyétion g emidoong pe T UETOYVOOTIKY
ovveldnToTTa £ivarl LYNAGTEPT amd T OETIKY CLGYETION LE TAPAUETPOVG OTTMOS KiviTpal
(omovdéc, kabnuepv emKovmvia) Kot omd TNV opvnTIK GLOYETION WHE OVOYEPELES
(xpnon ywopop, éAdewym efokelmong pe T G, dweovia pe 1o Béua, ddpkela
keévov, [avteddyiov 2017: 129-141).

Ot 45 exmadedTpleg Kot EKTOOEVLTEG TOV UETElYOV otV €pguva glyav LTOAOYIGIUN
dwaktikn gumelpion Kot katdption (BA. 6.m.: 127). [Mapdia avtd, ATOVIOVV GE TOGOGTO
95,2% 611 dev vapyetl xpoOvog otV TAEN Yo evacyoAnon pe v KITIA. To 74,4% Bewpel
T 1 0egldTTa Epyetol omd povn g Kt éva mocootd 22% cuvvdéel v KITA pe myv
a&lordynon. Ot mayiopéveg podnolokés cuvibeteg amotelovv TpoPAnua yo 1o 51,2%
TOV EKTAOEVT(PL)DV. ZTO EPOTNIO OVOLXTNG OTAVTNONG OUMG GYETIKA e TO oV glvar M
KITA 31d0KTn, Ol EKTOOEVTEG AMOVIOVY KATAPATIKA 6€ mTocootd 80 %, mpoteivovtag
TpoOTOVG ddackoriog ™ Meta&d avtdv, onuaviikn 0éon katéyel n efowceiwon pe
oTPATNYIKEC-TEYVIKEG (66,7 %): evepyomoinon Tpodmapyovsas Yvmons, TPoPAEYELS, ek
TOV TPOTEP®V Yvdon TV {nrovuévov, evtomiopds ALEemv-kAEW®Y, eEAymYN TOL
VONLOTOG atd T GLUPPALOUEVQL.

5 Xupnepdopoto Kot TpoTaoelg

H épevva mov mpaypotonombnke odnyel 6T0 CUUTEPOCUA TOC 1) OKOVGTIKY| EMIYVMOON
tetvel va opa evepyetikd omv KIIA. Ta dedopéva dayevdovv v vmobeon OtL M
oLoY£TIoN elval TOAVOTEPN GTO TPOYWPNUEVO eMimedo Kot emPefaidvovv Ta gvpiuaTa
Olebvav epguvav oyeTikd pe TN OeTikn emidpaom NG OKOVOTIKNG EMIYVOONG GE
EKTALOEVOLEVOVS OPYAPLOV KOl HEGOV EMMEOOV YAMOCOUAOEING KOl OTNV EAANVIKY] ®G
devtepn. Mo ovykekpyéva, ypelaletal ot eKmTadeLOUEVOL Vo, evOapplHVOVTAL GTO Vo
EMADOLV T0 TPOPANUATO OKPOOGNG TTOL AVTIUETOTILOVV, OEIOTOIDVTOG TIG TPONYOVUEVES
YVOGELS TOVG, EAEYYOVTOG TNV gpunveio Tovg kot dtopBmvovtdg v pe eveléio. H Aéén
Tpog AEEN peTAQpaoT €ivol KOAO v amo@eVYETOL. ATOUIKE YOPUKTNPIOTIKE OTMG TO
dyxoc tg axpoéaong kor 1 EAAewym ovtomemoidnong, ypnlovv dwaxeipiong pe Vv
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KOTOAANAY TPOETOUAGIN, TNV TPOGEKTIKA GYedOoUEVT] ddackaAior Kot TNV VIOoTPIEN
OMTIK®OV Kol GAA@V pécwv. H eokelmon pe HETayVOOTIKEG oTPATNYIKEG dVVATAL VO
ocuupdArel ot peimon Tov dyxovg Kat va 0dnynoet 6to vo. avtpetoniletal n KITA og o
evepyn dwdwkacio wov amotelel mpdkAnon. H mapdAinin pe v avdyvoon axpdoon
TOV EPOTNUATOV QOiveETOl Vo gvOgikvuTal, EVE 0 KATAAANAO EMAEYUEVOC AtO TAELPAG
YAOOGIKNG TOAVTAOKOTNTOGC KOl TEPLEYOUEVOD OVOEVTIKOG PN YNUATIKOS TPOPOPIKOC
Adyog givar a§l10momoog.

Xpelaletar emopévog va avaAoylotovpe O0GeC Kot OGOl OOYOAOVUOGTE HE TN
dwaokario g E2 av epapuolovpe oty mpdén TG BepnTikéc HOC YVOGELS, Vo
evnuepmBolpe yuo Tig eEeAIEELS EMOTNUOVIKG, VO 0VOYVOPICOVE Kot VO S10XEIPIGTOVE
TIG TOYIOUEVEG padnotlakég cuvnbeteg, dkég pag 1 Tov pontodv poc. Arapaitnto eivot
aKoOuUN Vo EMAEEOVIE AKOVGTIKO VAIKO AdpBavovtog vedyn tao evOlagEpovTd ToVG, Vo, TO
eneEepyaoTOOE KOTAAANAO KOU VO EPEVVIIGOVUE EVEPYE TPOTOLG WE TOLG OMOIOVG
UTOPOVLE VO OQOVYKPOOTOVUE TIG OVAYKEG TOV HOONTOV HOG, OUVOMKA 1
eCatopkevpéva, opilovidg Tovg 6TV TPOoTAdELD Vo LABOVY VO AKOVVE.

H xaAMépysio TG 0KOVOTIKNG KATAVONGNG GTO GUVOAD NG 0ev pmopel mopd vo
Aoppdver voyn g 6o ta otolyeio mov cuvBétovy T0 Eavopevo g KITA ko va
aoYOAElTOL PE TNV EVOPYNOTPMOGCT TOVG, OMELOVVOUEVT] OE GULVEIONTES GKPOUTPIEG KO
GULVEINTOVG OKPOOTEC.
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